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Learning and Teaching



COPsStrong starts

● Teacher meets and greets at the door
● ‘Do Now’ ready as soon as learners enter classroom to prevent lost learning time
●   Clear routines- sort equipment, books etc before lesson starts
● Clean slate every lesson - don’t hold grudges
●     Clearly signal lesson is starting- 3-2-1 Yn Gymraeg

Engaging learning throughout

● Utilise rewards - positive praise promotes healthy attitudes
●  Apply the Engagement policy consistently - “what you permit you promote”
●  Cruise the room- don’t teach from the front
●    Utilise current L&T strategies
● Communicate with calmness - role model behaviours and attitudes we expect from pupils

Orderly finishes

● Finish with time to clean up but don’t waste learning time
● Highlight the positives before learners leave
●    Resolve issues before next lesson
● Teacher dismisses from the door



Action Plan

➔ Time
◆ The Do Now does not last longer than five minutes
◆ Make this clear on your Do Now slide
◆ Use a timer

➔ Task Focus
◆ The Do Now must be relevant to the lesson.
◆ Either:

● A retrieval task linked to the previous lesson
● Work that is going to be covered during the lesson

➔ Independent Task The task should be independent
◆ Staff should not have to help pupils
◆ Pupils should not need to ask for help
◆ This allows staff to stand at the door and take the register

Do Now



Action Plan

Do Now - Retrieval Practice Grid 

Time 5 minutes Noise level Silent

Challenge: select three of your responses and explain how they link together.

What’s expected of me?

● Collect a mini 
whiteboard and pen.

● Find your seat and get 
your book and 
equipment out.

● Use your prior 
knowledge to answer 
the questions on your 
whiteboard.

● Work in silence.



Action Plan

➔ Silence
◆ Insist on all learners being silent
◆ Tell learners this is the section of the lesson where you are going to give them the 

information

➔ Knowledge Input / teacher modelling
◆ Ensure you give knowledge / skills related to the learning tasks
◆ The information in the I Do must be relevant to the tasks and the lesson

➔ Active Listening
◆ Ensure active listening: stop and use questioning to check learners’ understanding
◆ Ask them a challenge question
◆ Have they understood your knowledge input?

I do 



Action Plan

➔ Learners focused and engaged
◆ Tell learners this is the section of the lesson where you are going to work together so they 

understand how to independently complete the task
◆ Make it very clear to learners what the next steps are in their learning.

➔ Success criteria
◆ Share the success criteria with learners
◆ Highlight the challenge element in the success criteria
◆ Where appropriate, share the relevant mark scheme

➔  Work through the model step by step
◆ Ensure you demonstrate the process step by step
◆ Be clear in your explanation for each step

➔ Check for understanding
◆  Use a variety of questioning techniques, or mini white boards, to check learners’  understanding
◆ You must address misconceptions

We do



Action Plan

You do
➔ Independent

◆ Tell learners they are going to be working independently 
◆ They will be able to complete the task independently as the I Do and We Do will have 

prepared them
➔ Silence 

◆ Learners must work in silence to complete the task 
◆ Staff also need to be quiet to allow learners to work independently 

➔ Live Feedback 
◆ Use live feedback to check learners’ understanding using techniques such as:

● Dot marking 
● Cold-call questioning
● Sticky notes 
● Mini white boards 

➔ Pit Stop 
◆ Give action points to put learners on the right track 



Action Plan

Key techniques
➔ No Opt Out

• The opt-out of “I don’t know” is not tolerated. 
•  Four formats – all begin with a pupil unable to answer a question and 
the sequence ends with the pupil attempting to give a correct answer. 

Format 1: Another student provides a cue. 
Format 2: Teacher provides a cue. 
Format 3: Another pupil gives the correct answer and the pupil repeats it.
Format 4: Teacher gives the correct answer and the pupil repeats it. 

Main message: Get the original student to give the correct answer by 
providing them with an opportunity to successfully solve or encode the 
information



Action Plan

Key techniques
➔ Right is Right

Rather than ‘rounding up’ pupil answers such as, “Ok, I see what 
you’re saying” and then correcting it for them, put the emphasis on 
the pupils having to get it 100% right themselves.

• “I like it so far; can you get keep going?”
• “I’d give that answer 7 out of 10. What are you missing?” 
• “You said one reason Harold won the Battle of Hastings?” 
• Use of technical language in, “Can you say that again but this 
time use mathematical language?” 



2. Written Feedback

Frequency of feedback

● For subjects with three or more lessons per fortnight: At least one piece of personalised written feedback on 
an identified piece of work at least every 6 teaching weeks. This does not need to be a summative assessment.

● For subjects with two lessons per fortnight: At least one piece of personalised written feedback on an 
identified piece of work at least every 9 teaching weeks.

● Where subjects have a practical / oracy element e.g. IT, French and Welsh learners will receive at least three 
opportunities for personalised written feedback but will also receive formalised verbal feedback. 



Written Feedback

Approach

● All assessments / written feedback to be included in exercise books / usual way of working and not as 
separate folders/books.

● Teachers mark in red / pink (live marking too)

● Learners mark in green (self / peer assessment.) Pronouns used must make it clear which it is (you / I.) 
Peers to initial at the end of their comments to signify peer marking.

● DIRT completed by learners in purple.

● DIRT follows up required by teacher- e.g. written comment, stamp or teacher initials. 



Written Feedback

Close Marking Expectations

● WWW (What Went Well)
2 or 3 which must focus on learners’ achievement of the learning objective, outcomes or success criteria – not on 
presentation or effort.

● EBI (Even Better If)
Provide 1–2 areas for improvement, always fewer than or equal to the number of WWWs. EBIs must be phrased 
as actionable commands beginning with a verb (e.g. “Practise...”). Optional follow-up questions may guide 
learners during DIRT.

● Literacy marking - Learners must proofread extended writing (half an A4 page or longer) prior to submission 
using “The Llantwit Way” checklist. Teachers must use literacy marking codes when marking extended writing. 
Teacher to circle and label spelling errors but not correct them - this also relates to subject-specific language / 
terminology that is misspelt.  



Written Feedback



3. Monitoring and evaluation

Ambition, Respect, Kindness

Approach

● Full lesson observations (Autumn term)
● Learning walks
● Learner voice 
● Book looks



Learner voice findings – Sixth form 

Ambition, Respect, Kindness

Strengths (WWW): 
Challenge and support 
• Appropriate levels of challenge across the curriculum. No concerns about work being too hard 
or too easy. 
• All learners feel supported and comfortable seeking help.
• All learners appreciate structured support without feeling restricted. 
Assessment and feedback 
• Learners feel there is appropriate homework provision to consolidate learning. 
• Amount of homework is perceived to be ‘about right’. 
• Learners find RAG sheets useful to allow them to focus revision and examination practice. 
• Learners feel past papers are used effectively across the curriculum. 
• Strong culture of verbal feedback, particularly in Maths and Science, which is highly valued. 
• Clear feedback structures in place (English voice note feedback praised via Google 
Classroom). 



Learner voice findings – Sixth form 

Ambition, Respect, Kindness

Areas for development (EBI): 
1. Peer and self-assessment 

• Not consistently valued among learners. 
• Learners strongly prefer staff feedback over peer feedback. 
• Action: Departments to discuss and review peer and self-assessment 
activities to ensure they have genuine value.

2. Feedback consistency 
• Some learners reported completing work without receiving any feedback 
(feedback to individual departments).



Learner voice findings – Year 8 

Ambition, Respect, Kindness

Strengths (WWW): 
Instructional teaching approaches 
• “I Do, We Do, You Do” structure is valued by learners when implemented. 
• Live marking and immediate feedback showing strong impact. 
• Learners feel the right amount of feedback is provided and ‘tells us exactly 
what we need to do’ – reported in almost every subject. 
• Modelling and practical demonstrations aid understanding.
• WAGOLL examples effectively support learner progress across multiple 
subjects. 



Learner voice findings – Year 8 

Ambition, Respect, Kindness

Strengths (WWW): 
Feedback and responses teaching 
• Learners note verbal feedback in practical subject is supporting immediate 
improvement. 
• Teachers who write correct spelling for learners to copy x3 showing better results 
(direct modelling). 
• Responsive teaching reported by learners – teachers check for understanding and 
re-explain on the board. 
• Learners can articulate what helps them to learn e.g., modelling, structure, clear 
explanations.
• Learners feel comfortable asking for help in most subjects.



Learner voice findings – Sixth form 

Ambition, Respect, Kindness

Areas for development (EBI): 
DIRT implementation 
• Continued focus on ensuring time is provided, actioned and checked in all subjects. 
• Examples of incomplete DIRT tasks across departments.
• Action: Schedule sufficient DIRT time, action it, and check completion. 

Feedback quality and impact 
• Ensure all feedback links explicitly to task-specific success criteria. 
• Literacy marking codes requiring learners to self-correct are not always effective and 
examples of learners "correcting" spellings incorrectly. 
• ALN learners require feedback to be broken down for them.
• Action: Focus feedback on success criteria; review effectiveness of self-correction codes






